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Preface


The first essay, titled, “Return to the Past: William Faulkner” was written for Critical Writing in Fiction, which I took during the Spring Semester (’00) of my first year.  It is the final voiced paper for the class, and in the paper I travel back in time and conduct an interview with William Faulkner.  During the interview we briefly discuss his life, but the main focus is placed on the short story, “A Rose for Emily,” and to a lesser extent, his novel, The Sound and the Fury.


The purpose of this assignment is to research and develop the paper over the course of the semester, and in a sense, make your chosen author a part of your life.  This is important because in the end you need to accurately take on the personae of the author in class and within the confines of the paper.  Out of my voiced research papers, the Faulkner paper was my favorite, and the one I feel to be of the highest quality.  There are many different themes and qualities associated with the writings of William Faulkner, and in order to discuss his works effectively, it was necessary to discover what these themes were and what they contributed to each piece.  By learning these things, I produced a better understanding and appreciation for his writing than I would have otherwise.  


In this essay, I fulfilled literature major requirement five, due to the fact I showed “a knowledge of the social, political, philosophical, and religious forces that influence authors and the people they write about,” which I did with Faulkner in his writings.  Herein lies one of the benefits of learning about an author’s background, even when the central point is to discuss the work more so than the author.  I also fulfilled goal number six in that I brought together the ideas and concepts involved in the writing and did so creatively and clearly, and I feel this particular piece is my greatest work.


The second essay, titled “The River” is an essay written during the Fall Semester (’01) of my junior year in Literary Criticism.  This essay deals with Eavan Boland’s poem, “The River.”  The goal of this assignment was to discuss one of Boland’s poems using the “New Critical” approach, which was based on the writings of Samuel Taylor Coleridge.  In this method, I analyzed the poem by looking at its form and seeing what affect the form had on the meaning of the poem.


In this essay, I stick to the poem, and only once go into another source, which a section of Coleridge’s Biographia Literaria, where he discusses the idea of reconciliation of opposites in poetry.  Overall, the essay deals with how I interpreted the various elements in the Boland poem when using the “New Critical” approach as a guide.  


In this particular essay, I fulfilled literature major goal two, which requires “an ability to produce detailed, sophisticated readings of literary works by studying and practicing a rich repertoire of critical strategies.”  I used the “New Critical” approach, as opposed to just analyzing the poem in general terms.  I also fulfilled goal six, which means I made use of my strong writing skills and was able to synthesize the idea of the poem and present them clearly.

Michael Weybright

October 30, 2002

Portfolio Paper #1

Return to the Past: William Faulkner


One Friday afternoon, I was sitting in my Calculus II class, taught by the one and only Dr. Larry Zettel.
  I was confused about the topic and wasn’t paying very close attention.  My thoughts were drifting off between his explanation of anti-derivatives and thoughts of the other things going on in my world.  I was remembering what a great time I had when I traveled back in time to interview A. E. Housman.
  It then occurred to me, I should do this again.  The tough part was deciding whom I would interview.  I finally decided to go to Oxford, Mississippi, to see William Faulkner
 because I had read his short story, “A Rose for Emily,” in class, and I had an idea of what it meant, but I wasn’t entirely sure.  I snapped back to reality and class was finally over.  I made my way back to my room.  Later that night I placed a call to Jason
 back home. 


“Hey, Jason, what are you up to?”


“A whole lot of nothing.  What about you?”


“Well, funny you should ask.  I was wondering if you’d like to take another trip back in time, using the time machine you built, which I must say, is your greatest invention so far.  We would be going to Mississippi this time to see William Faulkner.”


“Sure, dude, sounds cool.  When were you planning to go?”


“I was hoping you could go come on up now, if that’s fine with you.  I already talked to JoJo, and he said he’d let his parents know you could take his truck.”


“Yeah, no problem, I’ll leave in ten minutes or so.  See you in a bit.”


“All right, see you soon.”


A little bit later Jason showed up with Curtis, another one of my friends.  We checked to make sure everything was operable so the trip would succeed.  After everything was checked, we took off.  We were heading, as I told Jason, to Oxford, Mississippi.  I hoped I would find William Faulkner there on June 9, 1962.
  This time was going to be different.  A different area, a different time.  We didn’t know what to expect, and I still don’t really believe what happened on that trip.  


We arrived with a flash and a bang.  I knew my best chance of finding Faulkner would be at his home.  I didn’t know how to get there, but eventually we found the place I had seen in photographs.
 I told Jason to park in a secluded area, where he and Curtis would not be easily discovered.  After I felt they were in a safe spot I got out.

“I can walk from here.  Don’t do anything stupid while I’m gone,” I said to them.

“Hey, it’s us you’re talking to,” Jason replied.

I shook my head and commented, “exactly my point,” as I walked away.  After walking a few miles I came upon Rowan Oak.  There is a pathway leading to the front steps.  On each side, large trees tower above the house.  The two-story white house has great pillars in front and a fence going from them to the sides of the house.  As I went left off the path and looked around the property, I was a little scared.  I didn’t know what I would say when I saw him, or where he would be.  I caught a glimpse of someone out by a horse near the paddock.  As I moved closer, I saw it was indeed William Faulkner.  I approached carefully as not to startle him.  


“Mr. Faulkner.  Hi.  How are you today?”  It was mid afternoon, so the sun was still overhead.


He turned around and faced me, a little surprised.  He had a strange look, probably studying me, trying to figure just who I was.  “Fine.  Is there something I could help you with?”


“Yeah.  I’m interested in your work, and I wondered if I could talk about it with you.  If you’re busy I’ll go.”


“No.  I’m not busy.  Where’d you come from?”


“From school.  In Iowa.”


“What city?”


“Dubuque.  If you go up the Mississippi you’ll get there eventually.”


“I see.  Long trip to come see me.”


“Not as long as you think,” I replied.  I probably shouldn’t have said that, but luckily he didn’t pursue my origin anymore.


“You’ve read my work?”


“Some, yes.”

“All right.  Come here and we’ll talk.”


I walked over to Faulkner, who was on one side of the fence, resting one hand on his horse Stonewall,
 who was inside the gated area.  Thus began my interview with the well-known author, William Faulkner.

MW:  “Thanks for talking to me.  I appreciate it.”

WF:  “No problem.  You seem like a good kid.  I often visit with the town kids, though they don’t read my work.  I’m curious what you know.  Why don’t you go ahead and begin.”

MW:  “Okay. They are a few writings I’d like to discuss.  I’m not sure I get them.  But before that, could you tell me some things about yourself, general things?”  I followed him into the stable as he put Stonewall away.  Apparently there was no stable boy here today, though he may not have had one.
WF:  “You’re from Iowa?”  I don’t think he distrusted me, but he did seem somewhat leery.  Maybe he didn’t get many visitors at his house.
MW:  “Yep.”  I considered telling him I was actually from Illinois, but that would have only been more confusing.
WF:   “Okay.  What did you want to know about?”

MW:  “How about you tell me a little bit about your immediate family and some of the interesting things that have happened to you in life.”

WF:  “I can do that.”  He was dressed casually because he had been out working with his horses, which was something he liked to do. I tried to ignore the horse smell, which isn’t too bad compared to the ‘Iowa smell.’   “Unless you already know this, it may interest you to know I never graduated from high school, so therefore, didn't receive ‘proper’ teaching.  I hated going to school and doing all of the work.  I would have rather been drawing, or writing.  I honestly didn't care about formal education.”  

MW:  This seemed like a perfect excuse to not attend school.  Faulkner never finished and he turned out fine.  “Then why bother going?”

WF:  “Well, because I wanted to play football.  I wasn't all that bad either.  I was the team's starting quarterback, even though I wasn't much taller than you are.  Then once the football season was over, I finally quit school for good.
  Now, I did eventually get somewhat of an education.  I had this friend, Phil Stone.  He saw I had some talent, and wanted me to be able to use my gift.  So in order to help me out, he taught me some English, mainly dealing with punctuation, grammar, and the like.
  He also supplied me with books, so I did do a good deal of reading.”  He led me out of the paddock and we both leaned up against the fence.  From what I’ve read, I did wonder how much he learned about grammar and punctuation.  But I didn’t say that. 

MW:  “Sounds like it worked out.”

WF:  “Sure did.  As for my family, I am married to Estelle Oldham.  The marriage, though, wasn't something that came easy for us.  I had loved her for quite some time, and she had some of those same feelings for me.  The problem was she was engaged to Cornell Franklin.  She did say she would elope with me, but since I am an outstanding gentleman, I told her I wanted her father's consent, and wouldn't go behind his back.
  She ended up being pressured by her family, and they were eventually married.  I was still in communication with her and her family, and my break finally came when Estelle and Franklin got divorced.  So then after all that time, we were finally married on June 20, 1929, even though her father didn't want us to marry.  He did say though he wouldn't stand in our way.
  Since then we have had two children, Alabama and Jill.  Jill is the only one still with us today.”

 
MW:  “Well, you sure have lived quite the interesting life.  Something that intrigues me about you is the manner in which you write.  I mean, the techniques and themes you use are not like anything I’ve ever read before.  I would like to know more about these themes, and why you write the way you do.”


WF:  “Yes, my writing is different from some of the other stuff you are accustomed to.  Some of my themes are pretty easy to pick up on.  For the most part, my writings deal with the South.  I'm sure you know I even made up my own setting, Yoknapatawpha County,
 where many of my stories take place.  I’ll start with themes if that’s all right?”


MW:  “Sure, that’s fine.”

WF:  “In general, my commonly-used themes are time, family, manhood, and racism.  Time is a theme that appears in many of my writings.  For the most part, time comes into play when a character is stuck in the past.  I'll tell you more about this in a minute.  Family is a major theme.  It deals a lot with brother/sister or father/child relationships.  In some cases you'll witness a family start to deteriorate, until it leads all the way to the collapse an individual person.  A lot of times, these families will represent the South.” 

MW:  “I know what you mean.  I know a couple stories that fit with that.”

WF:  “Sure.  I use those a lot.  The important thing that happens, though, is that because family is such a strong bond, it holds everything together, even during a collapse.  There are themes more focused on the individual, which usually means it is about a boy going into manhood.  What happens is, the boy loses his child-like innocence and has to face reality.  He has to stand up for his values, even if it means going against the community, or doing something that is frowned upon.
  

MW:  I jumped in quickly with a comment.  “This kind of reminds me of your Nobel speech.”

WF:  “Was it because of what I had to say about humanity and reality of our world?”

MW:  “Yeah.  There was a great quote.  How’d that go again?”

WF:  Without hesitation, he quoted from his acceptance speech.  “‘I believe that man will not merely endure: he will prevail.’
  And writers will help him do this, you know.”

MW:  “Thanks.  Sorry I interrupted.  You can continue.”

WF:  “That’s no problem.  The last theme I mentioned was racism.  As you are well aware, racism is something very common here in the South.  My books about racism show the evil of it, and how real and occurring it is.  I am not racist, and I don't care much for those who are.”

MW:  “Me neither.”  This made me think of Dilsey, who I knew we’d discuss later.  “I did pick up on those themes, family being most apparent.  Some of the techniques troubled me though.”  It seemed like we had been standing for a while.  However, if he could take standing here, I could take it too.

WF:  “They can be tough to see.  Now, I told you I would come back to time again.  Not only is time a theme; it is a very big part of how I structure my writing.  I feel time is all one thing.  It is a continuum, there is no was, because the past is the same as the present.  So in the way I write, I use quite a bit of flashbacks, but not the way most authors do.  Most of them use flashbacks as a way of providing information for the present moment, while I use them as the main part of the story.  Besides using flashbacks, you may have noticed I sometimes use many different viewpoints, and long sentences.”  

MW:  “Yeah, those really stand out.  Not like most writing.”

WF:  “Now this can be the more confusing part.  Often, as I'm guessing you noticed, there are no stops or pauses in sentences.  You may go most of a page and see no periods.  The reason I use this style is because it is more real.  As in reality, things happen fluidly, and a lot of times, the passages from action to thoughts of the past, are undetectable.  So I thought to myself, why not write this way.  Also in my stories, I use a repetition of certain words, adjectives or phrases.  Oh, I forgot to mention something about punctuation.  I also omit commas and periods when someone is thinking, because we don't think in complete sentences, and the absence of punctuation shows the flowing thought process we have.”


MW:  “Those things are all very useful to know.  I can see why you’d write in a way that seems confusing on the surface.  I guess the difficulty of the style shouldn’t intrude on reality.  I think your writing isn’t as confusing any more.  I’d still like to know about a couple of your works I have read, if you don’t mind.”


WF:  “No, please continue.  What works did you have in mind?”


MW:  “Well, there are two particular stories I have enjoyed and would like to know more about.  First, I would like to talk to you about the short story, ‘A Rose for Emily.’
  Then, I thought we could discuss something a little more different, your well-known novel, The Sound and the Fury.”
  These two were perfect choices because they contained a lot of the themes we had just discussed.  As he told me about the themes, these works kept popping into my head.  I couldn’t wait to talk about them.

WF:  “Sure, sure.  They are both great to talk about.  I’m glad to hear you enjoyed them.  Well, before I start, would you like to move into the house so we can sit down and be a little bit more comfortable?  I’ve been out here on my feet for quite awhile now, and I could use a sit right about now.”


MW:  “Yes, I would like to sit down myself, so lead the way.”  I followed him into Rowan Oak, and we moved into the room containing a brick fireplace.  The walls and the mantel were painted white.  A picture of a family member I did not recognize hung above it.  The floors creaked under our steps.  We sat down in nice leather chairs.


WF:  “Now if I go too fast, or you have a question, say something.  “A Rose for Emily”
 was one of my best short stories.  The version that you are familiar with has some big differences from the original.  At first, the story was rejected, and I later revised it.  For example, in the original, Emily, while on her deathbed, actually spoke to the servant about the body upstairs,
 and obviously, this conversation was taken out later.
  Now there are those who believe this story was based on real life people.
  I am telling you that’s not true.  It is completely fiction.  It was an idea I got from the image of a hair on a pillow, and that itself is a powerful part of the story.
  One of the central ideas of this story is the relationship between Emily and her father.  The things that happen after he dies involving Homer Baron are all interrelated.  You could see Emily's attachment to her father when she was unable to let go, and for days would not admit to the fact her father died and that his body was in the house.  Then later on she became involved with Homer Baron, eventually killing him to keep him from leaving, then lying next to his decaying body in her bedroom.”

MW:  “Why would someone do something so sick?”

WF:  “Well, this was a way for Emily to be with her father.  She couldn't get over the past.  There again we see the relationship to time.  So after she killed Homer, she had to hold on to what she had.  Although it sounds very sick, it was the closest way she could find to be with her father.  Guess it’s positive and negative at the same time.  It is also connected to the South and how in the Southern culture it is hard to let go of the past.  There are also two other interesting things about this story I'd like to tell you about.  I assume that you don't mind.”  

MW:  I gestured for him to continue.
WF:  “The first thing is the point of view.  In this story, I never really let you know who the narrator is.  It isn't specified because that was how I wanted it.  It is almost as if the story is being told by the whole town.  The narrator always uses ‘we,’ along with other plural pronouns, and this ambiguity adds to the mystery of the story, because you are unsure if you can trust whoever is giving you all the information.  I personally thought such mystery added to the quality of the story.  The other thing I wanted to talk to you about was the symbol I used with a particular color.  Did you happen to notice what color it was?”


MW:  “As a matter of fact, I did.  You made quite a few references to the color ‘gray,’ correct?”


WF:  “Yes, it was gray.  The reason I used gray was to show the change that happens through time.  Since once again, the time in which the story is set varies back and forth between the so-called present, and different times in the past, you see the progression of the aging of a few characters, mainly Emily and Tobe.  They are both getting older and closer to death.  A lot of times black is used to symbolize death.  I chose gray because it is lighter and not quite black.  It shows death is coming, but it isn't quite here yet.  Gray is also ambiguous, since it’s neither black nor white.  You also need to see and notice the use of gray, so you understand and feel the full impact when you are reading the story and come to the end when they find the iron gray hair on the pillow next to what was Homer Baron.”  


At this time Faulkner got up and moved to a drawer on the other side of the room and got his pipe.
MW:  “I noticed quite a bit of contrast in the story.”

WF:  “Oh you did?”

MW:  “Yeah.  There’s a lot of it.”  I wasn’t going to tell him I really noticed this after reading a criticism in a book published after his death.

WF:  “What contrast did you see?”

MW:  Somehow I was now on the other end, being questioned.  I paused momentarily.  “There’s past and present, old and young, and Emily and Homer.”

WF:  Faulkner grinned, pleased with my response.  “So you noticed that Emily embodied the world of tradition, or past.”

MW:  “Yeah, she really seemed to be stuck in it.  She doesn’t know she’s in unreality.  Or that she isn’t acknowledging the passing of Sartoris, refusing to pay taxes.  She represented the Southern past.  Her opposite, Homer, represented the present North.
  I also saw how Emily got revenge on Homer, the Yankee.”

WF:  “Precisely.  She won’t move on like everyone else.  She really is a tragic figure.  Homer isn’t though.  That’s clear.”

MW:  “So had she been able to get out of the past, would she have turned out okay?”

WF:  “Michael, I guess that’s something we’ll never know.”
MW:  I nodded.  “Thanks, that makes things much clearer for me.  Now that I know that, I thought we could move on to The Sound and the Fury.  This is a lot more difficult than ‘A Rose for Emily,’ so try not to go too fast.”

WF:  “Okay.  Now, The Sound and the Fury isn’t like a lot of other stories.  We could talk about it for days on end, but I’m afraid we don’t have that much time, so I’ll try to cover some of the more important things for you.”


MW: “Okay, sounds good to me. Any help you can give me will be good.  Go ahead.”  Faulkner then offered me a pipe to smoke, and I of course told him no thank you. 

WF:  He put tobacco in and lit it with a match, sitting back down in his chair.  “All right, let me think of where to begin.  Well, I’ll do my best to make it clearer for you, because I do understand it can be a pretty confusing story.  I think the best way to start would be to give a little bit of an explanation for why it is written the way it is.  When I began writing it, I had started with the intention of making it just a short story.
  It was just supposed to be a story that was told from Benjy’s point of view.  Because he is an idiot, he just records things as they are, with no interpretation of what actions or consequences mean, so his focus is emotion and images.
  After I finished his section, the story was actually complete.”

MW:  “So why didn’t you just stop there?”  For a second I was worried I had interrupted him, but he didn’t seem to mind.

WF:  “What happened was, I started looking over the manuscript, and on one of the pages I noticed I had written a lot of additions in the margin.  I realized even I couldn’t really tell what was going on, so I decided to write another chapter, but this time from the point of view of Quentin.
  Quentin’s problem is that he has very strong feelings for his sister, and can’t compete with the men she has in her life.  He also feels the need to impose his ethical ideas on her.  Her affair with Dalton Ames really affects him.  All the problems with his sister eventually lead him to kill himself.  Time was too much for him.  He wanted to escape.”

MW:  “And then you kept going?

WF:  “Yeah.  I still needed another chapter, so I wrote one from the viewpoint of Jason, the worst and cruelest of the Compsons.  He operates on logic and reason.  He needs that certainty that something is how it is.  So his point of view is the closest to some sort of a reality.  I had written the chapters by Quentin and Jason in an attempt to clarify the first chapter by Benjy.  I knew, though, I still needed one more chapter.”

MW:  “I can see that.  Why would you make it so different from the first three?”

WF:  “This one would have to be from an outsider, who wasn’t directly involved in the story.
  To give a more authentic view of the events, I told this chapter through Dilsey, and dealt mainly with Jason and Caddy’s daughter, Quentin.  Dilsey was the Negro servant in the Compson house.  She was important in that her final perspective shows the lives of the Compsons.  She represents the ethical norm.  She acts according to her humanity, while the Compsons stray from it.
  While the first three characters try to deny their involvement in events, Dilsey accepts whatever comes her way.  She clearly possesses a strength and courage that no other character does.  She was the perfect narrator for the end for the story.”
  

MW:  “I’m still a little unclear.  Could just briefly go over how they operate.”

WF:  “Sure.  Brief.  Benjy’s world comes through sense detail and it is not flexible.  He won’t deviate from his patterns.  Quentin is like Benjy, but his world comes from the abstract.  Physical occurrences are an expression of ideas.  Jason is about clarity, not objectivity.  He is the rational character.
  Dilsey is inarticulate.  Through her actions I can reveal the truth.  If her point of view wasn’t objective, it would have detracted from the book.” 

MW:  “I see.  That makes sense.  You wouldn’t want a biased view influencing the telling of the events.  Did any of the previous techniques we talked about get used?”

WF:  He took a couple puffs off of his pipe.  “Of course.”  He seemed excited to be telling me about his work.  “I used some of those techniques I mentioned earlier.  I used time, constantly switching between the past, the present, and the past again.  Some times it could have been fairly difficult to pick up on the time switches because of how I let everything flow together.  There might be subtle clues as to when time changes, but it could still confuse you.”  

MW:  Somehow, I found the nerve to interrupt.  “But why?  Does it say something about the South?  I mean, the southern theme seems important, yet subtle.”

WF:  “Yeah, you may not see it right away.  But time does say something.  The Southern male hates time.  They possess negative feelings about the past, due to their failure in the war.  Yet even Quentin, who fits into this description, doesn’t reject his culture.
  You should remember these ideas could apply to all of humanity.  Every culture has something they are ashamed of.”

MW:  “That is true.  You may continue.”

WF:  “All right.  Another thing I did was use different styles of writing, depending on whose section it was.”

MW:  “Like with Benjy.”  

WF:  “Yeah.  Some sections, like his, don’t have many periods and lack commas.  Other times I would capitalize some things and not others, depending on the situation.  With Benjy’s section I used a lot of italics, which helped distinguish the time period.  I also did it to bring out that there is no coherent thought.  Benjy operates on images.  He sees and feels things, but can’t interpret them.  This particular book embodied many of the characteristics seen in many of my works.  The book may have been confusing, but this point in time was when I decided I was writing for me.  I had worked hard on this book, but you know what, this was different because I wrote this one for pleasure.”


MW:  “I see now.  That clears up some of my confusion.  I don’t know if I ever will fully understand that book.  It could very well be the most unique book I have ever read.  I think what you’ve said should about do it, though.  You’ve really helped me out.  I guess I’ll be heading (As I spoke, we both rose) on my way back to…my home.”  I hesitated a second when I said this because I almost said the future.  “I would like to thank you again for your time and your consideration.  It has truly been an honor to be able to sit and talk with such a prolific writer as you.”  I extended my arm and we shook hands.


WF:  “You are very welcome.  It was nice to be able to discuss my work with someone who likes it, unlike those critics and publishers who wouldn’t know it if good writing came down and hit them in the face.  Maybe we could do this again some time.”  We made our way outside.  


MW:  “I would like that, although I don’t know if I’ll have the chance to, but thank you.”  This saddened me because today was the ninth of June, and in just eight days he was going to fall off Stonewall, which would end up causing his death, less than a month later.  I thought about warning him, but I didn’t want to alter time.

I walked away and waved good-bye one last time.  I made my way back to the time machine where I had left Jason and Curtis.  Before we prepared to go back to the future, I told them all about what happened and what we talked about.  They were pretty impressed with what I had done.  This had been a great day because I had done an interview with one of the all-time greatest authors.  We finally went to the truck, but since there wasn’t really much room up front, we finally convinced Curtis it would be easier if he just rode in the back end.  He climbed in, and as Jason and I got in up front, he mentioned something about needing to use the restroom before we left.  I told him to quit his belly aching because it was a short ride, and he could just hold it.  Jason set our destination for the time we left, and hit the gas pedal.  As we reached about 85 mph, I looked back to see if Curtis was holding on good.  This was when it got bad.


I said, “Uh oh.”


Jason replied, “What do you mean, ‘Uh oh?’”


“Curtis isn’t in the back.  He must have gotten out to take a leak after I told him not to.”


Too late now.  We reached 88 mph and were sent back to the present.  In good old Dubuque we wondered about Curtis.  We could go back to the time right before we had left and make sure Curtis was in the back this time.  Then it would be like nothing happened.  We found an open stretch of road and took off, but as we approached high speeds, there was something in the road-maybe a nail or something.  One of the front tires popped.  Jason lost control and we veered off the road, heading straight for a tree.  No way we could avoid hitting it.  So jump out or die.  Obviously, we jumped out, and about fifteen seconds later the truck hit the tree and exploded on contact.  Jason and I were both torn up pretty good from jumping out, but the bigger picture was that Curtis was left in 1962, and we never found out what happened to him.
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Emerson.  New York: G.K. Hall and Co., 1994.

This book, containing a section dealing with “A Rose for Emily,” contains histories, insights, and interpretations of some of Faulkner’s short stories.  I have read through some of this section, which provides interpretations of the story.

Meyer, Jr., William E.H.  “Culture-Wars/Gender-Scars: Faulkner’s South vs. America.”
Journal of American Culture.  18.4 (1995): 33-41.

This article deals with Faulkner’s use of gender and Southern culture in his writing.  There were direct references to “A Rose for Emily” and The Sound and the Fury. 

The Nobel Foundation.  Nobel e-Museum.  11 October 2002.  25 October 2002
<http://www.nobel.se/literature/laureates/1949/faulkner-acceptance.html>


This website has the manuscript of Faulkner’s Nobel Prize acceptance speech.

 Padgett, John B.  William Faulkner on the Web.  23 June 1998.  11 April 2000
<http://www.mcsr.olemiss.edu/~egjbp/faulkner/ss-r-arfe.html>

This section from William Faulkner on the Web deals with “A Rose for Emily.”  There is a brief analysis and summary of the story, as well as publication information.

Vickery, Olga.  The Novels of William Faulkner.  Louisiana: Louisiana State University Press,
1964.

I have read the section on pages 28-49, which deals with The Sound and the Fury, and provides much useful information for enhancing the previous information I had on this work. 

Wagner, Linda W.  “William Faulkner.”  Dictionary of Literary Biography. Ed. James J.
Maritine.  Vol. 9.  Part I.  Detroit: Gale Research Incorporated, 1981.  202 vols.

I have skimmed through this selection dealing with Faulkner’s life and his various novels, which also contains useful information about his writing.

---. ed.  William Faulkner: Four Decades of Criticism.  Michigan: Michigan State University Press, 1973.


This book contains numerous criticisms on different works by Faulkner.

West, Jr. Ray B.  “Atmosphere and Theme in Faulkner’s ‘A Rose for Emily.’” Wagner.
1949.  192-198.   

I read this criticism of “A Rose for Emily,” which looks at themes of young and old, tragic figures, and past and present.

Weybright, Michael R.  “Back in Time with A. E. Housman.”  Loras College: Critical 

Writing in Poetry 8:30, 1999.

This is my final voiced paper I wrote in the Fall Semester of 1999 for Dr. Bauerly’s Critical Writing in Poetry class.  This paper on Alfred E. Housman was written as an interview I conducted with him after traveling back in time.  This is Part I of the sequel of my interviews with famous authors.

Works Consulted

Faulkner, William.  Collected Short Stories of William Faulkner.  New York: Random House,
1950.

This book contains all short stories Faulkner wrote.  I have also read “A Rose for Emily” in this book.

 “Faulkner, William.”  Contemporary Literary Criticism.  Ed. Carolyn Riley.  Vol. 1.
Detroit: Gale Research Company, 1973. 122 vols.

I skimmed through selection, which is made up of criticisms by different people about his writing.  I did read the selection dealing with The Sound and the Fury, in which the author says it is better not to read the Appendix found in some copies.

The William Faulkner Foundation.  9 July 2002.  25 October 2002
<http://www.uhb.fr/faulkner/WF/>

On this site you can see various pictures that provide a good idea of what Rowan Oak looks like.

Mike Weybright

October 30, 2002

Portfolio Paper #2

A Loss of Words


Over the years many different ways of analyzing poetry have been developed.  One such approach is the “New Critical,” or the “Formalist,” which is based on the writings of Coleridge.  The formalist approach is useful because it takes the poem’s form, which may be overlooked, and analyzes it to see what its effect is on the meaning of the poem.  There are other aspects taken into consideration, like who the speaker is and how the author incorporates “ironic awareness” into the poem.  Eavan Boland’s message in “The River” comes across best when looking at the poem with the formalist approach, taking into consideration the speaker and the speaker’s situation, the organic form, and the use of irony.  Some aspects may have more importance than others, but all need to be looked at, beginning with the speaker.


Using the hints within the poem, I see the speaker as possibly being an adult writing or talking to a parent or some unspecified figure about her early childhood.  The speaker could be looking back at a time when someone took her to a river, and she is reporting what she saw.  There is textual evidence to support all of these claims.  The possibility the speaker is looking back at a childhood experience is shown when she writes, 

        I remember 

how strange it felt-

    not having any

names for the red oak 

        and the rail

and the slantways plunge

    of the osprey.
(6-12)

I see the speaker as possibly being a child because the speaker remembers not knowing the actual names of what she saw.  A young child wouldn’t know “rail” or the osprey’s dive, probably using a word such as “birdie.”  The other choice for the speaker is an adult, who is speaking about a time spent at a river in a foreign land.  This is the choice I see as most likely possible because the speaker says it feels strange to not know the names, yet as a child I never felt odd because I didn’t know a type of bird.  The reason the speaker doesn’t know the names of these parts of nature is because they aren’t things present in the speaker’s native land.  I also see the speaker being an adult because she remembers this happened “in mid-October (3),” which is something a child might not.  The audience of the speaker comes out in the first line, when she makes reference to “you.”  The “you” in the poem may be the speaker’s husband, or some person close to her because this event seems to be important.  The “you” also appears to be foreign to the scene, although the audience’s familiarity with the surroundings is not clear.  However, we never are told specifically who the audience is.  In regards to the speaker, I believe she can be trusted in what she says because with the years in between the event and her retelling, she has probably gained experience in this time.  We know this because she can now name things.  There are more means of getting at the poem.


Coleridge writes about the reconciliation of opposites in Chapter 14 of Biographia Literaria, writing that a poet fuses a tone and spirit of unity in imagination, and uses imagination to reveal “itself in the balance or reconciliation of opposite or discordant qualities (Coleridge 482).” The discordant qualities relevant to “The River” are sameness and difference, the idea and the image, and the sense of novelty and freshness and the old and familiar objects.  These reconciliations are a part of the irony in the poem.  When I read the poem, I can see the event as something the speaker may have gone through previously in her home land, so some things are the same, while others are different.  The sight plays into the idea of the sense of freshness and the familiar.  Many of the birds she sees are new to her at the time, yet some things are familiar, like a river and some of the life contained in it.

After looking at the different characteristics of form, I found the poem possesses an organically unified form.  Some of these characteristics, like imagery, sound, enjambments, and stanzaic structure are used meaningfully in the poem.  There are many images in the poem that form connections.  Normally, when people think about nature, they think about how it is something magnificent and beautiful, maybe even something sacred.  The images Boland uses, though, portray something quite contrary.  Without using violent words, she describes a scene that is potentially violent, with man invading nature, and nature hurting nature.  For example, she writes about a tree being worn away by the river.  

However, more important than the implied violence is how she writes about the relation of our language and the world around us.  Throughout the poem she mentions a loss of words.  She shows this problem with language using two opposite ideas.  She first has language problems because she doesn’t know the names of what she is seeing, as they are a part of her new, yet familiar experience, which is ironic.  She then explains her loss for words because she sees something more than words can express.  The speaker and her companion are comforted by a familiar sight, or old experience, and the familiarity makes it so there is no need for words to be expressed between them.  While the dog and the hunter contribute to the idea of potential violence, it is their presence that seems to be the most meaningful to the speaker.  I infer that idea from the emphasis she places on them.

Boland also uses various forms of sound in addition to the images in order to emphasize certain sections of the poem.  She uses forms such as alliteration, assonance, and repetition.  The alliteration is most strongly seen in the first and second stanza with the use of “r” and “s,” and in the third with the use of “w” and “s.”  The alliteration is used to make connections to the setting and feeling.  In the first stanza, the sounds are rough, which seems to bring out the uncertainty of the narrator at the time of her memory.  In the third stanza, the sound is smooth and flows easily, in contrast to the potential turbulence it suggests with the hunter.  It points to how the narrator and her companion were not saying much in lines 13-14, which read, “What we said was less / than what we saw.”  However, words were not necessary because the experience was much more than words could say.  They were unified together, so speaking was unnecessary.

There is a variety of assonance in the first three stanzas.  In the first stanza, the “aw” sound is used frequently in words like “brought,” “October,” “swamp,” and “saw.”  These low frequency sounds accompany the first impression of what the speaker sees, which is the river that has worn away the trees.  In the second stanza, the “a” sound is used, for example, in “strange,” “names,” “rail,” “slantways.”  This assonance has a lighter tone to it, which I see as emphasizing the speaker’s enthusiasm at being witness to these new things.  However, the tone seems to be a little darker in the third stanza, with the use of “uh” in words like “what,” “was,” “duck,” “us,” and “hunter.”  We tend to associate horror and disgust with “uh” sounds, which means the speaker and her companion were bothered by seeing the hunter.  So far what they had been witness to was all nature, but now something outside was invading.  The darker nature contrasts somewhat with the smoothness in this stanza that I mentioned earlier, but it could be taken that they have reached a familiarity in the horror of the hunter.  In the previous stanza, the speaker deals with not knowing the names, but in this stanza, she and her companion both recognize the duck boat and the hunter.  It is possible this aspect is something they have encountered in their old home on a river.  Animals and trees change from place to place, but hunters are everywhere.  The two of them are also connected to the hunter due to his humanness.  Besides the hunter being like them, he also embodies the inclination towards violence found in humans, of which the speaker is aware.

The final sound quality used is repetition, which stands out in the third stanza’s first three lines, which are “What we said was less / than what we saw. / What we saw was (13-15).”  All three lines include “what” and “we,” which leads me to believe that the author wanted us to focus on these lines and see their importance.  I see the narrator as emphasizing the point that the words exchanged between herself and her subject were not as important as what they were witnessing.  These lines grab your attention and make you think of how being speechless is something we all experience.  She is also referring to the fact that their experience was more than words could say.  She can’t convey the feelings as she would like.  It is also a possibility it simply came from the lack of the knowledge of the language in the new land.


There seems to be a certain pattern of stresses in the poem.  A large majority of words have stress placed on them due to the fact that quite a few short words are used, many of which are monosyllabic.  Many important short words are “brought,” “strange,” “felt,” “gun,” and ones in lines 13-15.  Their monosyllabic nature makes them pop out at you.  They are simple words conveying complex feelings.  I see the use of simple words as Boland emphasizing that although the poem is not long in relation to the amount of words used, each word has importance to it, and none of them are wasteful or taking up space.  There is one caesura used in line seven, which reads, “how strange it felt―”.  The caesura is used in order to put extra emphasis on “felt.”  The speaker is mentioning the strangeness of not knowing a lot in a foreign land, and how there is a feeling of uncertainty about the surroundings.  It also indicates these feelings are going to be more prevalent in the upcoming lines.


The enjambment of lines is something common in this poem, in which only seven of the twenty-four lines have punctuation.  The enjambments lead to the break up of sentences in many lines.  I see these enjambments as placing meaning and importance on certain words or phrases in the poem.  One example is line six, which is only “I remember.”  This stands out and indicates to us that what the speaker is about to relate to us is from a memory.  The enjambments also draw attention to the various objects in nature that are mentioned, along with some other descriptive words, like “plunge,” “less,” and “wild.”  The enjambment in line three of stanza three indicates that the speaker is going to relate something that has taken away words.  It is important because I believe the loss for words this time is from familiarity, not unfamiliarity, which I mentioned earlier.  Another enjambment is the final line, which reads, “excludes light.”  As this is the last line, it stands out, and we know there must be importance to it.  I see this importance as being that it connects back to the beginning of the poem.  At the time, the speaker was uncertain of her surroundings, eventually finding familiarity in the hunter and his dog.  In the final line, the uncertainty comes back because the dark river leaves the speaker and the reader uncertain because we don’t know what is going on under the surface.  I also see the enjambment and the actual form of the poem as showing that just like the river, the cycle of life is not something smooth.  They both have a flow to them, but it isn’t a consistent or constant flow.  The life in and around the river is unpredictable, just as is life in and around us, even if we think we understand it.  Not a lot is certain in life, meaning unexpected changes could come along at any time.  The poem illustrates and embodies this in its form.  

The stanzaic structure may be even more important.  It helps indicate the feeling and place emphasis on all of the lines.  It is important to notice the way the lines are all short and offset.  Offsetting the lines causes a few things to happen.  The lines illustrate the uneven flow associated with a river.  It also points out the feelings of uncertainty.  If the speaker was sure about everything and these things were all smooth and comforting, then the lines may have been set together.  All of these formalist techniques that Boland uses are important to the poem because they place emphasis on what we are to focus on and think about in order to understand the poem.


Ironic awareness is an important aspect in the formalist criticism.  I found that this particular work by Boland contains ironic awareness.  The speaker is taking the world of nature that she is unfamiliar with and reconciling it with what she does know.  Even within the beauty of nature there are unsettling actions that are a natural part of it.  She points out how sometimes it is these unsettling things that bring us some form of comfort.  She really brings that idea across by including the hunter, making it seem as though his invasion brings the familiarity to the two observers.  Another aspect of Boland’s “ironic awareness” is that the river is said to be drowning the rice and keeping out the light, and that appears to be somewhat negative.  However, the reality, of which the speaker is likely aware, is the river is actually giving life to the rice, and the darker the water, the better the chance for the fish to avoid being caught by the osprey.  Irony also plays into fish being able to hide because they provide life to the birds.  The speaker is reconciling the attitude of the “destructive” river with that of the “life giving” river.  She clearly shows both ideas at work.   I also see it ironic that in the beginning there weren’t many words because the speaker and her companion were unfamiliar with what they saw.  Later on they are still speechless, yet this time it is because they are familiar with what they see.  She is showing the effect that the world around us can have on language.


After analyzing “The River” with the formalist approach, I think it is evident that this particular approach applies well.  Every poetic quality Boland uses, including repetition, line enjambment, and ironic awareness, is vital and significant for getting the meaning of the poem across.  Part of this meaning deals with the strong relation between language and our world.  At times we can’t express what we don’t know, and we also have problems expressing those things we do know.  References to the potential violence in nature appear, which gives a feeling of familiarity to the speaker.  Whenever we move to a new land to live, there are unfamiliar qualities, though all the while there will be things, no matter how unpleasant, that will give the comfort of familiarity.  That idea is most apparent in the recognition of the hunter.  The speaker connects to the hunter through his humanity and his portrayal of a human’s inclination towards violence.  Different ways of get this meaning from the poem exist, and the formalist approach, based on the writings of Coleridge, is one possible choice.
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The River

You brought me

        to the mouth of a river

in mid-October

        when the swamp maples

were saw-toothed and blemished.

        I remember

how strange it felt—

    not having any

names for the red oak

        and the rail

and the slantways plunge

    of the osprey.

What we said was less

    than what we saw.

What we saw was

    a duck boat, slowly

passing us, a hunter and

    his spaniel and






his gun poised,






    and, in the distance,






the tips of the wild






    rice drowning in






that blue which raids and






    excludes light.

Reflective Essay


When I started at Loras College I did not know which way I would end up going when it came to choosing a major.  I never really thought I would end up going after a literature major, but now that I have chosen to do so, I am certain I made the right decision.  I always liked to read, but was discouraged with literature classes starting back in junior high, where the main concern was taking badly worded multiple choice tests that required recalling minute details that in all likelihood had little to do with the theme or importance of the work in question.  After my years at Loras, I have reached a greater appreciation for literature and what it has to offer.


What I consider to be my greatest strength as a literature major is my ability work through a piece, whether it be poetry, fiction, or non-fiction and reach conclusions and ideas on my own, given the time to do so.  Some of the best feelings I have gotten are from reading a short story or poem and then figuring out the theme or meaning without anyone else’s help.  Another strength of mine is my desire to research a specific work, which can be difficult for lesser-criticized pieces.  I wish more teachers would require you to take on an author or work for the semester in order to allow you time to do research and develop your understanding to a higher degree.  I feel my Faulkner piece best displays these strengths.  Although I did consult criticisms of “A Rose for Emily,” and learned about it during class discussion, there were still things I discovered on my own.  This particular paper, especially during the revision process, required a lot of searching around for information to fill out what I already had in place in the original version.  In regards to the Boland piece, I worked through that one mostly on my own, using the “New Critical” approach as a guide.  The only other input I had in reference to themes and meanings were comments made on the first draft, which indicated where I was right on some things, and where I needed to rethink what I wrote and consider seeing certain lines in a different way.


The essays, as I mentioned in the preface, met some of the literature major goals.  In both of the essays I produced a detailed, and sophisticated look at the piece in question.  I even used a specific critical strategy in the essay on the Boland poem.  The fifth goal, which deals with seeing how a writer’s influences from various, social, political, philosophical, and religious forces come through in their writing.  For example, in my Faulkner paper I mention how being from the South affected his writings.  I also see how the forces pushing Boland come through in her works, although this doesn’t come through in the essay because I had to stick strictly to the particular critical approach, which doesn’t allow for bringing in personal information on the poet.  I also displayed strong writing skills in both essays and was able to bring together the various thoughts and ideas in connection to each work discussed.  Literary research also played a major role in the Faulkner paper, which I feel to be one of the strongest pieces I have ever written.


I believe these pieces, especially the Faulkner piece, demonstrate my maturation and growth as a critical reader.  While I did write the Faulkner essay during my first year, it has undergone a lot of revision, which required adding further information about the works discussed within the essay.  I had some of the ideas in place at the time, but when looking back at what I wrote three years earlier, I see where there was room for improvement.  The Boland essay, which is not very old, shows how I have developed better critical analysis of literature works, which of course is a result of the Literary Criticism class.  When I first started out, I did not have a very good idea of how to even go about criticizing and interpreting a work of literature.  After considering how I was, compared to how I am now, I feel I have matured greatly in this respect.  


I learned many things during the process of writing and revising these essays.  In the Faulkner essay I learned a lot about the author himself, and a lot about how he writes.  After I read The Sound and the Fury, I had trouble understanding a lot of it, but through further research, I achieved a better understanding, and only wish I had the time to read it again.  In writing the Boland essay, learned I can interpret a poem on my own and that even when I think I know it all, I need to keep digging because chances are there is more buried in the words.  I learned more general things during the revision process.  Aside from learning more about Faulkner and his works and what it takes to make a great paper even greater, I learned an important life lesson.  After the process of choosing an essay to revise, then putting it off to the side because it was frustrating, along with not going to see the board member in regards to it, I realized I did something very stupid.  As a result, I switched essays a week before the submission day and did not have as much quality time to revise it, not to mention I lost all the time I did actually spend revising the first paper.  If there is anything positive to take from this, I did learn more about the poem discussed in that essay.  I learned you must keep good communication with those involved and also that putting something off is quite possibly the worst thing you can do.


The essay I am most proud of is the Faulkner paper.  There are many reasons I am proud of this essay.  For one, it is my favorite essay from my three plus years.  Also, I have put more work into this essay than any other, and I believe it shows in the end result.  Aside from the literature aspect involved, I was also able to be creative with it, which allowed me to make use of fiction writing, which ties right in to my writing major.  Of all the essays I have written, the voiced papers, although requiring a lot of work, have always been my favorites because they are not just about the literature aspect, which is important, but they are also about being able to bring in other things outside of the discipline to make the essay stronger and a real joy to write.  I wouldn’t even hesitate is saying “Return to the Past: William Faulkner” is the essay I am most proud of.


The literature portfolio was a long process that required a lot of work, but I feel I have benefited from it, and it has helped me to grow and mature as both a reader and writer.  I have learned about myself through the process, and know some things not to do ever again.  Overall, the literature portfolio and literature major were good learning experiences.

� Dr. Zettel taught my Calculus II class (Math 226), my toughest and least favorite class.  Faulkner’s writings may be difficult, but whether or not they are tougher than calculus is debatable.





� I traveled back in time to do an interview with A. E. Housman.  These adventures were told in a previous voiced paper (Weybright  “Back in Time with A. E. Housman”).





� William Cuthbert Faulkner was born to Murray and Maud Faulkner on September 25, 1897, in New Albany, Mississippi.  When Faulkner was five, the family moved to Oxford.  He died July 6, 1962 (Blotner 748).





� Jason Collins is a hometown friend of mine.  He drove the time machine when I went back in time in 1999 (Weybright 1).  Some similarity exists between him and Jason from The Sound and the Fury.











� From my research I have concluded Faulkner would be home on this date.  The date comes between a trip to New York, where he accepted the Gold Medal for Fiction of the National Institute of Arts and Letters, and the fall from his horse.


� The house was named Rowan Oak.  Faulkner bought the house and land before moving in during June in 1930  (Blotner 749).  Photographs (Blotner).  Faulkner must have been comfortable there, continuing to live there until he died.  Rowan Oak pictures are also found on The William Faulkner Foundation website.





� Stonewall was the hard-to-train horse Faulkner spent a lot of time with the month before he died.  On June 17, Stonewall bucked Faulkner off and left him with an injured back.  Faulkner limped back to the paddock, got back on Stonewall, and rode to seek medical assistance.  Complications from the fall led to his death (Blotner 708).  








� He was only 5'5'' when he played high school football.  If he hadn’t played football he may not have received as much education as he did (Blotner 47).


� Faulkner only talked to Stone about his literary aspirations and his strong desire towards them.  It’s understandable how Faulkner may have thought no one else would understand or encourage him (Blotner 45).


� Both fathers were furious.  Estelle’s father felt Faulkner wasn’t good enough.  Faulkner’s parents were highly discouraging.  The disapproval may have hampered things at the time, but true love prevailed in the end (Blotner 54).





� Faulkner had kept his gentlemanly word.  He was always a stand-up guy whose word was as good as gold (Blotner 240-241).





� Alabama was born January 11, 1931, and only lived for nine days.  She was born prematurely and suffered from a digestive system problem.  She died before Mrs. Faulkner ever saw her, as she was ill herself from the birth (Blotner 273).  Jill was born two years later and is still living (Blotner 749).





� Yoknapatawpha is a Mississippi county created by Faulkner, which is the setting of a majority of his works.  A hand drawn map can be found in his novel, Absalom, Absalom!  





� Some of this theme is likely to have been inspired by Faulkner’s own life (Lesniak 142).








� This is a direct quote from Faulkner’s Nobel Prize acceptance speech given in 1949 (Nobel “Acceptance Speech”), which I found on the Nobel website.





� Faulkner attempted to portray reality as best as he could.  The idea of what is real and what isn’t appears frequently in his works, such as “A Rose for Emily” (Lesniak 414).





� This was the first work by Faulkner I read.  It is different from other short stories I have read, but I did enjoy it.  It has been interesting learning about the different themes in it that may not be obvious at first.











� The Sound and the Fury is the first novel I read by Faulkner.  I read it for this paper, although it would be something worth reading without a “reason.”  I would have liked to read more of his works, but time is always an issue, just like in Faulkner’s writings.





� "A Rose for Emily" was first published on April 30, 1930, in Forum.  It has been reprinted in These 13 and Collected Stories.  (Padgett  William Faulkner on the Web).





� The servant is the only one who has contact with Emily, as she wishes not to see anyone, while she doesn’t really seem to like being alone.  This comes out through her attachment to her father and Homer (Blotner 247).





� In the published version, we don’t know about the body until the very end.  Had it stayed as originally written, the story would have been weakened.  Faulkner knows well enough when something needs to be changed to make a story even more powerful (Blotner 256).








� John Cullen, a boyhood friend, said it was taken from the real life story of Miss Mary Louise Neilson and Jack Hume  (Blotner 247). 





� (Jones 89).  The iron gray hair is what I see as one of the most powerful and strangest images encountered in literature.  It is just a brief statement, but this is part of what makes it work.  Elaboration on it would only detract from the effect.








� This criticism by Ray B. West, Jr. mentions similarities and differences and how Emily could not come to terms with the present reality, which is why she remained in the unreality of the past.


� Here we see a larger context being brought in.  It is no longer just about individuals, but what they represent for everyone and how that is a part of conflict (West 196).  All of the characters in Faulkner’s writing symbolize something about the South.  The characters use their traditional gender roles to insure the South’s culture and living memory (Meyer 33).





� There are references here how “A Rose for Emily” is connected to the South and the Civil War (Meyer 35).


� She was trapped, but not really through any fault of her own, as she lived a complicated life and never got the proper help to overcome her troubles (West 197).


� This is the first section of The Sound and the Fury.  It is from the first person point of view of Benjy, and it is one of the most unique styles I have come across (Blotner 209).


� This section can be tough to follow at times.  While the technique can be described, it is something readers must read to understand how it works (Blotner 211).





� This is the second section of The Sound and the Fury, which is told from Quentin’s point of view (Blotner 213).  I understand Faulkner’s confusion, and it’s comforting to know the writer was unclear about things too.


� Jason is the third section.  The fourth and final section was an omniscient narrator through Dilsey’s point of view (Blotner 218).  This is interesting as the first three are all from the first person.  However, using first person for Dilsey would not have worked because it would take away from the objectivity.





� The ideas here are expressed in Vickery's essay where she shows Dilsey’s importance to the story.  The Sound and the Fury would not have been successful without her section (Vickery 47).





� Faulkner was able to round out everything with this section and alleviate some of the confusion the previous sections generated (Vickery 48).





� This is the first character we meet who seems to have more substance.  However, that doesn’t really place him in a positive light (Vickery 31).





� This section talks about gender and culture in The Sound and the Fury.  The Southern men are ashamed of their defeat in the war (Meyer 35).





� That is major when you have editors trying to tell you what to do.  Faulkner shows his determination as a writer.  He is showing that the act of writing is more important than attempting to appease others (Blotner 220).








